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Abstract
Asacounter-reaction to theneoliberal trend ineducation, therehasbeenan increasingemphasison
teachereducation forsocial justice.Tomakeschools inclusive foreveryone, it isvital toencouragenot
onlyminority and/ormarginalised pupils but also to develop respect for diversity and a disposition to
socialjusticeamongpowerfulmajoritygroups.Thus,teachersneedtobecapableofcultivatingclassrooms
asinclusiveandculturallysensitivelearningcommunities.Theroleofteachersasagentsofsocialjustice













2017).As a counter-reaction to this trend, teacher education for social justice is one of the themes on












sensitive learning communities. This role of teachers as agents of social justice can be considered an
extension of professionalism that needs to be addressed in initial teacher education (Pantić & Florian
2015).Whilstscholarshavepaidgreaterattentiontothewaystochallengewhitenessandrelatedbeliefs




educators anddrawon conceptualisations of justice developedbyNancyFraser, namely redistribution,
















English and English Education
Englishislearnedasacompulsorysecondlanguageinbothofthesecountries,andinevitablyinvolves
interculturalandcommunicativeaspects.InJapan,Englishisoftenusedbypoliticiansandthemediaas


























Redistribution  The aspect of redistribution focusses on issues related to the unequal distribution of
resources,rights,andopportunities(Fraser1997).Asociallyjustsocietyisimpededbyeconomicstructures
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In another example, Silverman (2010), after examining pre-service teachers’ perceptions and practices,
arguesthatgrowthinthe inclusivenessofcurriculumandpracticescouldbestifledbyteachers’beliefs
about‘diversity’thatleadthemtolimitinclusiontosomegroupsthatareincludedandparticipating.
Social Justice and Teacher Education 






learning and thereby enhance their capabilities and life chances.According to Cochran-Smith (2010), it
includes ‘thechallengestothehegemonyoftheknowledgebaseandthecurricularcanon,richandreal
learningopportunitiesforallstudents,outcomesforstudentsthatincludetruepreparationforparticipation
in a diverse democratic society, and the roles for teachers as activists aswell as educators’ (Cochran-
Smith2010:462).Researchreviewsonsocialjustice-orientedteachereducationproviderecommendations
for thedevelopmentof teachercandidates’dispositionsandpedagogy tohelp thembecomesocially just
teachers,althoughtheysuggestthatmoreempiricalstudiesneedtobeconducted(Chubbuck&Zembylas






understanding of institutionalized racism,maintained significant deficit views of students of colour, and
believed in individualistic meritocracy’ (Chubbuck & Zembylas 2016: 479), they can experience major
challenges in trying to address redistributive and recognitional justice. Socially just teachers see their





relevant pedagogy,whichhas fourgoals: academicexcellence, cultural competence, critical analysis, and




includes instruction built on students’/communities’ knowledge, norms, and communicative practices.
Curriculumcontentsbasedonstudent’slifeaswellaspedagogy,incorporatingthestudent’shomelanguage,




Teacher educators play an important role in teacher education as they model the role of teachers
(Korthagenetal.2005).Theydonotonlyprovideknowledgeandothersupportforstudentteachers’learning,
buttheyalsoteachaboutteaching.Therefore,wefocusontheviewsandpracticesofteachereducators
because their knowledge, understandings and commitments have significant influences on outcomes of
teachereducation.
Teacher Educators’ Discourses 
Methodology
In order to examine how teacher education can help student teachers to develop their capacities as














Finding 1 – Japanese Instructors
During the interview, Masumi and Yae stressed the importance of English classes in providing
opportunitiestounderstand ‘others’. InJapanesesociety,Japanesespeakersconstitutethemajority,and
studentstendtoassumethat ‘non-Japanesespeakersare ‘others’whoarecompletelydifferent fromus’.
MatsumiandYaebelieveEnglishhasthepotentialforaddressingrecognitionalinjustice.Thisisbecause
Japanese people regardEnglish as a tool for communicatingwith ‘others’. There are two examples of
addressingthisrecognitionalinjustice:recognizing and reconstructing stereotypes and bias; and deepening 
self-understanding.
Recognising and Reconstructing the Stereotypes and Bias 
Understandingothersalso involvesrecognisingandreconstructingstereotypesandbiases.Duringthe





Because students in English education just focus on practicing English, they disregard the cultural
backgroundsofforeignstudents.Yaehelpsstudentsovercomethisbiasandrespecttheculturalbackgrounds










Japanese and international students, which promote mutual understanding and respect. Such activities





as individuals rather than as people from certain countries or speakers of certain languages.By doing
so,Englishstudent teacherscanbuildrelationshipswith foreignstudentsdespiteculturaland language
barriers,andalsodevelopself-understanding.
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Ifstudentsareawarethateventheirownpersonalitieshavevariousaspects,theyareabletounderstand
themselvesmoredeeply,andalsorecognise‘others’.









Recognising Linguistic Minorities among Learners
Yaepointsoutthatstudentteachersseemtobelieveinthepremisethateveryoneispleasedtolearn
Englishbecausetheyenjoylearningitandbelieve in itssuperiority.Shewould likestudentteachersto












Findings 2 – Norwegian Instructors




Sigrid,who isanativeNorwegian, emphasisedhow important it is to recognise thediversityofpupils’
linguisticbackgrounds.Dana,whowasraisedintheformerYugoslavia,pointedoutthatstudentteachers










alsorelatestorecognitional justice, toraisetheawarenessof linguisticdiversitywithinaclassroomfor
studentteachers,whichisoftenoverlookedbytextbookcompanies.















Their views on learners’ linguistic diversity as a resource are a challenge not only to recognitional
injustice,whichignoressuchdiversity,butalsotodistributionalinjustice,whichseesminoritylanguageand
cultureasadeficitratherthanculturalcapital.
Challenging the Nativeness of English
BothDanaandSigridquestionedthedominantperceptionofnativeaccents,wherethosespeakerswith






According to Fraser (1997), recognitional injustice refers to cultural domination, non-recognition, and
disrespect.Theseattitudesrefertocultural imperialism,whichisassociatedwithuniversalisationofthe
culture of a dominant group.Therefore, teachingpupils that aBritish orAmerican accent is ‘right’ or






During the interview, Sigrid stressed the importance of critical and constructionist perspectives on
conceptsofculture:

















































Findings from interviews of teacher educators in Japan andNorwayprovide different approaches in
preparingjustice-orientedteachers.Thesedifferencesarenotonlycreatedbecauseofindividualinstructors’
preferencesordifferentculturalcontextsbutarealsoderivedfromanabsenceofjusticeatinstitutional
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